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Below, please find a blank template for your Departmental Assessment.  Fill in all highlighted areas.  For examples and more information on each topic, click on any heading.

<INSERT DEPARTMENT NAME>
Assessment Report 2008-2009
	MISSION STATEMENT

	<Type or cut-and-paste your Department’s Mission Statement>


	DEPARTMENT OBJECTIVES

	1.  

	2.  

	3.  

	4.

	5.

	STUDENT LEARNING GOALS AND MEASUREMENT TOOLS

	
	<Measurement Tool> 
	<Measurement Tool>
	<Measurement Tool>
	<Measurement Tool>
	<Measurement Tool>

	1.  <Insert Learning Goal Here>
	
	
	
	
	

	2.  <Insert Learning Goal Here>
	
	
	
	
	

	3.  <Insert Learning Goal Here>
	
	
	
	
	

	4.  <Insert Learning Goal Here>
	
	
	
	
	

	5.  <Insert Learning Goal Here>
	
	
	
	
	

	6  <Insert Learning Goal Here>
	
	
	
	
	


	RESULTS AND MODIFICATIONS

	<Insert Learning Goal and deficiency in goal discovered from assessment data>
	<Insert modification made to correct deficiency>
	<Insert modification made to correct deficiency>
	<Insert modification made to correct deficiency>
	<Insert modification made to correct deficiency>
	<Insert modification made to correct deficiency>

	APPENDICES (attached)

	1. <List any attached appendices>
2. 

	MODERN AND CLASSICAL LANGUAGES AND LITERATURES: FUTURE PLANS FOR CONTINUED ASSESSMENT

	<Summarize future plans for continued assessment>.





Below, please find a guide to help in preparing the department assessment report.  If you have any questions, please contact Dr. Arlene Walker-Andrews at HUarlene.walker-andrews@umontana.eduUH or at 243-4689.
At the end of this document, you will find a sample report generated by the steps outlined below.
Step 1:  The Mission Statement
The Mission Statement of the Department will not duplicate that of The University of Montana, as each department has its own, autonomous focus, yet it is useful to see how your program’s goals align with the “big picture” vision of the university.  The Mission Statement should clearly express an emphasis on quality teaching, research, and service. Including what it is that the department wants it students to accomplish is critical as well.
UMISSION STATEMENT: Department of Modern and Classical Languages and Literatures (MCLL)

The Department of Modern and Classical Languages and Literatures (MCLL) makes an essential contribution to the University’s mission, particularly in the areas of international and interdisciplinary education and in the Liberal Arts.  Central to our departmental goals is developing competence in a second language.  The Department of MCLL features course offerings in language, literature, culture, linguistics, critical theory, and pedagogy, as well as opportunities for study abroad.  Students engaged in these will:

· achieve the language skills requisite for study or work abroad; 

· understand how speakers of various languages construct meaning; 

· achieve some critical understanding of their native language; 

· encounter the literature and cultures of peoples around the globe—historical and contemporary; 

· analyze and appreciate literature; 

· develop critical thinking skills; 

· gain a critical understanding of the centrality of languages and literatures in reflecting and constructing a view of one’s own and other cultures; and 

· learn to see language as a reflector of reality. 

In addition, the faculty’s research enhances its teaching and students’ learning environments.  A central focus of the departmental mission is the enrichment of student learning experience and cultural understanding of the wider community.
Step 2:  Department goals/Objectives and Student Learning Goals: 
A. What are the goals and activities for the department?  (Department Objectives—goals for action that the department hopes will lead to students’ learning)
B. What does the department want students to be able to do by the time they graduate? (Student Learning Goals--knowledge and skills that the department intends students to gain by going through its program)
1. Be as precise in the learning goals as possible.  They will be much easier to measure that way.

2. Create a simple rubric that incorporates the learning goals and the different levels of accomplishment.  More details and examples are given in Step 3 below.
MODERN AND CLASSICAL LANGUAGES AND LITERATURES – STUDENT LEARNING GOALS
Purpose: To describe in concise language measurable student outcomes or learning goals..
	DEPARTMENT GOALS/OBJECTIVES

	1.  Offer courses in language, literature, culture, linguistics, critical theory, and pedagogy.

	2.  Provide opportunities for study and/or work abroad.

	3.  Conduct research on the contribution and incorporation of teaching of culture in the modern and classical language curriculum, as well as other topics that will enrich students learning experience.

	STUDENT LEARNING GOALS

	1.  Increase ability to communicate at appropriate level and in appropriate mode in the target language

	2.  Live and study in a country where English is not the dominant language and where the cultural practices and expectations are different from those to which our students are accustomed.

	3.  Develop critical thinking skills, particularly the ability to write critically about literature, culture, and history of a different part of the world.

	4.  Increase critical understanding about how language works—their own as well as the target language

	5.  Study in a diverse international community of faculty and students.

	6.  Understand centrality of language and literature in constructing cultural view.


Step 3:  performance-based measures 
The department’s Performance-based measures should be tied directly to the learning goals outlined above.  These measures can be direct or indirect, but must include both, with an emphasis on direct measurements.  Some examples of each:


Direct Measures





Indirect Measures



Portfolios (collected examples of students’ work)

Retention and Graduation Statistics


Review of Senior Projects




Job Placement Information

Placement and Exit Exams




Student Evaluations and/or Exit Surveys

Standardized Exams, Faculty Constructed Exams

Alumni/Employer Surveys

Papers, Presentations




Program Review

Below is one way to show the link between student learning goals and performance-based measures.
TOOLS OF ASSESSMENT (Direct/Indirect)

Purpose: To match specific measurement tools to the apposite learning goal(s).
	STUDENT LEARNING GOALS FOR MCLL
	PERFORMANCE-BASED MEASUREMENT  TOOL

	
	Placement Exam 
	Written Proficiency Exam
	Project or Portfolio
	Major paper
	Oral Interview/

Proficiency Exam
	Exit Survey

	Learning Goal 1.  Increase ability to communicate at appropriate level and in appropriate mode in the target language
	(
	(
	(
	(
	(
	

	Learning Goal 2.  Live and study in a country where English is not the dominant language and where the cultural practices and expectations are different from those to which our students are accustomed.
	
	
	
	
	
	(

	Learning Goal 3:  Develop critical thinking skills, particularly the ability to write critically about literature, culture, and history of a different part of the world.
	
	
	(
	(
	
	

	Learning Goal 4.  Increase critical understanding about how language works—their own as well as the target language
	
	
	(
	
	(
	(

	Learning Goal 5.  Study in a diverse international community of faculty and students.
	
	
	
	
	
	(

	Learning Goal 6.  Understand centrality of language and literature in constructing cultural view.
	
	
	(
	(
	(
	(


(ADDITIONAL TOOLS FOR DEPARTMENTS: 3A-3D; Some of these items will be attached as appendices to the report)

3A.  We encourage the development of performance measures with appropriate scoring procedures/rubrics to measure several learning goals (Note, the scoring rubric was created by this author, not the department of Modern and Classical Languages and Literatures.)
Once learning goals have been established and finalized, the department should devise a plan for focused evaluation.  This can be accomplished by creating several performance measures with appropriate scoring procedures/rubrics for each of several applicable learning goals (see 3A below). Alternatively, the department might want to concentrate on only one or two learning goals during a given year, using a set of performance measures (3B).
	ORAL PROFICIENCY EXAM
	Learning Goal 1.  Increase ability to communicate at appropriate level and in appropriate mode in the target language
	Student cannot form complete sentences in new language.  No use of verb tense.  Doesn’t understand instructor’s question or cannot answer.  Vocabulary is sparse.  Student slips into English when searching for answers (Score: 1).

	
	
	Student can form complete sentences with some struggle.  Pauses are occasional and short to intermediate in length.  More than one verb tense is used with minimal mistakes.  Student can get ideas across with limited vocabulary   (Score: 2).

	
	
	Student can speak with a degree of fluency and little difficulty.  Pauses are few and student recovers quickly.  Student can answer questions with some ease.  Student uses various verb tenses with some mistakes.  Vocabulary is varied  (Score: 3).

	
	
	Student possesses strong fluency of language with few pauses.  Student is descriptive. Verb tenses are varied and used correctly.  All questions are understood and answered appropriately, follow-up questions are asked.  Student uses idiomatic phrases. Vocabulary is complex and varied  (Score: 4).

	
	Learning Goal 6.  Understand centrality of language and literature in constructing cultural view.
	Student has little understanding or awareness of cultural differences.  Uses language only as straight translation tool, no ability to “think” in the new language or awareness of the effects of language on culture and cultural experiences on meaning.  Uses no idioms  (Score: 1).

	
	
	Student struggles to think in the language being acquired.  Student has basic concept of culture but cannot adequately relate its influence on language.  Uses few if any idiomatic phrases correctly or with minimal error  (Score: 2).

	
	
	Student demonstrates some cultural competence during communication, but still relies on some direct translation.  Student understands some of the power of language on culture and vice versa.  Uses a few to several idiomatic phrases, colloquial terms, and/or body language gestures of foreign culture correctly or with minimal error  (Score: 3).

	
	
	Student can speak language without straight translation from mother tongue.  Student can articulate cultural influences stemming from language.  Student can discuss other points of view in regards to life, literature, etc. Correctly uses idiomatic phrases, colloquial terms, and/or foreign body language gestures in speech  (Score: 4).


3B.  Alternatively, a department might select one or more learning goals and develop a set of measures with accompanying scoring rubrics. (Note, the scoring rubric was created by this author, not the department of Modern and Classical Languages and Literatures.)

Learning Goal 1.  Increase ability to communicate at appropriate level and in appropriate mode in the target language

	Placement Exam
	N/A

	Proficiency Exam
	Multiple Choice and Fill-in-Blank: Student fails to choose appropriate vocabulary word for majority of questions.  Student cannot answer fill-in-blank with appropriate conjugation of verb.  Shows no concept of conjugation (uses infinitives or only present simple).

Essay: similar to “major paper” below

	
	Multiple Choice and Fill-in-Blank: Student shows lack of understanding of many vocabulary words.  Student shows some understanding of conjugation, but large number of answers are inconsistent or incorrect.

Essay: similar to “major paper” below

	
	Multiple Choice and Fill-in-Blank: Student can answer the majority of vocabulary questions correctly.  Student can conjugate correctly (or in the same tense) the majority of fill-in-blank answers.  Shows understanding of conjugation in general.

Essay: similar to “major paper” below

	
	Multiple Choice and Fill-in-Blank: Student scores high in vocabulary questions, majority to all of questions correct. Student has little to no trouble conjugating verbs in fill-in-blank section, shows competent grasp of conjugation as a whole.

Essay: similar to “major paper” below

	Major Paper
	Student shows little familiarity with language.  Structure of sentences and train of thought match that of native tongue, not of foreign language.  Sentences are incomplete, use simple or incorrect verb tenses.  Does not have enough language comprehension to formulate and articulate argument.

	
	Student can articulate argument, but only with great struggle.  Sentences and ideas are over-simplified due to poor language comprehension.  Sentences lack complexity and contain an overuse of present simple or past simple tense. Verb usage is only slightly varied and inconsistent.  Overall language usage is confusing and sections are incomprehensible to reader.

	
	Student can articulate argument with only minimal difficulty.  Sentences and ideas show a degree of complexity and comprehension of language including varied verb tenses, vocabulary, and culturally-appropriate usage.  Student attempts to use language that reflects voice of target language’s culture and not that of native culture.  Errors are infrequent to occasional depending on student’s reach.

	
	Student can communicate with relative ease in language.  Sentences are complete, complex, and use correct verb tense.  Argument can be formed and articulated by writer and easily comprehended by reader.  Sentence structure is that of foreign language and does not mimic native tongue.  Use of complex and diverse vocabulary, with little, if no repetition.  Use of diverse forms of conjugation/tense including active and passive.  Correct  and appropriate use of idiomatic language.


	Portfolio (or Project)
	Portfolio shows little work or focus.  Material in portfolio has received poor grades or is missing altogether.  Rudimentary grasp of language.

	
	Material has overall inconsistency in work and has received poor to mediocre grades.  Materials display marked difficulties communicating in the language, in written, oral, and/or auditory form.  Ideas or goal of project/portfolio show lack of focus and are not easily or are incorrectly comprehended by audience.      

	
	Material shows fair amount of consistency in work, focus, and grades.  Shows at least an intermediate understanding of language and ability to communicate with only slight to moderate difficulty.  Ideas or goal of project/portfolio are obvious and can be articulated in various forms (oral, written, etc.).  

	
	Materials are complete, comprehensive, and exhibit high marks.  Shows an advanced understanding of language and ability to communicate with only mild difficulty.  Ideas or goal of project/portfolio are clear and can be articulated in complex, interesting way using advanced forms of the language.

	Oral Interview
	Student cannot form complete sentences in language.  No use of verb tense.  Doesn’t understand instructor’s question or cannot answer.  Vocabulary is sparse.  Student slips into English when searching for answers (Score: 1).

	
	Student can form complete sentences with some struggle.  Pauses are occasional and short to intermediate in length.  More than one verb tense is used with minimal mistakes.  Student can get ideas across with limited vocabulary   (Score: 2).

	
	Student can speak with a degree of fluency and little difficulty.  Pauses are few and student recovers quickly.  Student can answer questions with some ease.  Student uses various verb tenses with some mistakes.  Vocabulary is varied  (Score: 3).

	
	Student possesses strong fluency of language with few pauses.  Student is descriptive. Verb tenses are varied and used correctly.  All questions are understood and answered appropriately, follow-up questions are asked.  Student appears to be able “to think” in language.  Student uses idiomatic phrases. Vocabulary is complex and varied  (Score: 4).

	Exit Survey
	Student claims lack of comprehension and connection to language.  Reports concern about communicating effectively in “outside world” once graduates

	
	Student is somewhat dissatisfied with progress made. Student does not feel close to fluency in language and admits still struggles with communication.  Student feels will not be able to claim language in job applications as competent skill.  

	
	Student may not claim fluency, but still has fair amount of comfort in language and enjoys its use.  Student is satisfied with progress and feels confident s/he will be able to use language post-graduate in other situations (new job position, living abroad, etc.).  Student is satisfied with instruction and feels it responsible in advancing learning goal.

	
	Student claims “fluency:” Feels very comfortable in language and is eager and able to communicate with native speakers here and/or abroad.  Student expresses high satisfaction with instruction and progress made throughout major.  Student states will continue to pursue language beyond graduation.  


3C.  Department data regarding success of students
Purpose: To measure student success using institutional data..

Another way to collect and assess students’ progress relies on information already available, such as analyses of transcripts or placement data, combined with performance measures developed by faculty.  The sample chart below details the success of students by major for comparison within the department.
	 DEPARTMENT OR INSTITUTIONAL-LEVEL INFORMATION
LANGUAGE (# of students)
	Admitted to respected graduate program
	Selected for internship
	Placement exam resulted in appropriate coursework
	Access to and success in Study Abroad and Exchange opportunities
	Number of student presentations in undergrad research venues
	Number passing Common Final Exams 
	Number passing Oral Proficiency Interviews

	Arabic Majors (5)
	2
	1
	5
	1
	2
	5
	4

	French Majors (30)
	10
	12
	25
	8
	12
	28
	25

	German Majors (15)
	5
	9
	15
	5
	12
	13
	15

	Japanese Majors (5)
	1
	4
	5
	2
	2
	5
	5

	Spanish Majors (45)
	7
	10
	35
	7
	18
	44
	44

	% of STUDENTS (100)
	25%
	36%
	85%
	23%
	45%
	95%
	93%


3d:  example of a performance measure:  Exit Exam, Exit survey or Interview, instructions for portfolio, paper assignment
Provide a copy of a performance measure, with scoring rubric. The following section of a French proficiency exam was downloaded from the Portland State University.
[image: image1.jpg]SAMPLE QUESTIONS

Sample questions for each of the four Graduate School
Foreign Language Tests follow. While these questions
are representative of the general content and level of
difficulty of the tests, they should not be regarded as
clues to the specific vocabulary, points of grammar, or
texts likely to occur in a particular examination.

The directions preceding each group of sample ques-
tions are those used in actual tests.

FRENCH

Section |

Directions: Each of the sentences in this part has a blank space
indicating that a word or phrase has been omitted. From the four
choices select the ONE which, when inserted in the sentence, fits
structurally and logically with the sentence as a whole.

1. Pendant les famines du Moyen Age, beaucoup de gens devaient
«+ . nourriture.

(A) p: sans (B) p

(C) sep de (D) dépasser la

2. On retrouve ainsi des conditions de photographie comparables
acelles . . . connaissent les cosmonautes.

(A) que (B) dont (C) qui (D) quoi

3. Personne n’'a jamais pu interpréter ce rdle . . . que Caruso.
(A) tant (B) comme (C) bien (D) mieux

4. Les experts ont écrit un rapport sur la situation de la compa-
gnie . . . les années 1920 a 1929.

(A) entre (B) par (C) puisque (D) pendant

5. Comme il n’a pas compris la question, il a demandé une mise . . .
(A) au jour (B) au point (C) enscéne (D) en pages

Directions: In each of the sentences in this part, a word or expres-
sion has been underlined. From the four choices select the ONE
that is the best translation of the underlined portion of the sentence.

6. Cette ceuvre est trés représentative d’'un aspect permanent,
méme classique, de la littérature.

(A) very (B) even (C) though (D) also

7. Le mécanicien s’est rendu compte de la cause de la difficulté.
(A) discounted (B) anticipated
(C) accounted for (D) realized

8. Pendant I'hiver le jeune peintre ne chauffait plus que la pié¢ce ou
il travaillait.

(A) no longer heated more than (B) no longer heated even
(C) no longer heated only (D) no longer heated at all

9. Il est bien peu probable que le public le prenne au sérieux.
(A) Itis indeed likely (B) There is probably very little
(C) Itis highly unlikely (D) There are probably very few

10. Cette image de la France est partielle, sans nuances. Elle se
borne aux caractéres typiques et pittoresques.

(A) isrelated (B) reverts (C) is limited (D) appeals

Section I!

Directions: Read the following passages carefully for comprehen-
sion. Each passage is followed by a number of incomplete state-
ments or questions in English. On the basis of the content of the
passage, select the completion or answer that is best.

HUMANITIES
Vers un nouvel humanisme

On sait ce que fut ’humanisme du XVe et du XVie siécle;
c’est & un nouvel humanisme que conduisent les études de
littérature comparée, humanisme plus large et plus fécond que
le premier, mieux capable de rapprocher les nations. En effet,

(5) au fur et 2 mesure que la notion de nationalité a fait plus de
progrés, le danger des autarcies’ intellectuelles s’est révélé
plus grand; les différences entre les peuples ont passé des
moeurs a I'esprit. Contre cet isolement si essentiellement dan-
gereux pour l'unification pacifique du monde, nos méthodes

(10) réagissent? heureusement. Elles mettent en relief les ressem-
blances entre les peuples, ces tendances générales de I'esprit
humain sans lesquelles aucune influence ne saurait se pro-
duire. Mais elles soulignent aussi les différences entre les
divers génies nationaux. “‘Que ces petites différences,” comme

(15) le dit Voltaire “‘ne soient pas des signaux de haine et de persé-
cution!” 1l ne suffit pas de s’accommoder de ces contrastes
irréductibles, il faut se les représenter, avec Montesquieu,
comme des ressorts’ nécessaires a la vie harmonieuse de
I’humanité. La littérature comparée impose ainsi a ceux qui la

(20) pratiquent une attitude de sympathie et de compréhension &
I'égard de nos “‘fréres humains,” un libéralisme intellectuel,
sans lesquels aucune oeuvre commune entre les peuples ne
peut étre tentée .

lautarcie: self-sufficiency, independence
2réagir: to react
‘ressort: incentive, spur

1. The first sentence states that in comparison to the old humanism,
the new humanism has a greater capacity to
(A) study national literatures in breadth as well as in depth
(B) help to draw nations closer together
(C) approach the study of each nation through its literature
(D) understand feelings of nationalism

2. In the second sentence, the author states that growth of national-
ism has
(A) been proportionate to the differences in customs
(B) exaggerated the notion of national self-sufficiency
(C) contributed ultimately to international understanding
(D) turned cultural differences into ideological differences

3. In lines 13-14, the author maintains that comparative literature
(A) stresses differences in national character
(B) plays down individual geniuses in a nation
(C) is subject to divergent national problems
(D) is not affected by genuine national differences

4. The author says that Montesquieu believed that differences
among peoples
(A) are inevitable but acceptable to some
(B) may eventually disappear if one has an open mind
(C) can be lived with if they cannot be eliminated
(D) should be considered advantageous

5. In line 13, elles refers to

(A) general tendencies (B) similarities
(C) methods (D) differences





3e:  scope and sequence: CONNECTING Learning Goals to Courses IN THE CURRICULUM
Purpose: To determine if there are any Student Learning Goal “gaps” in the overall curriculum or if specific learning goals are being taught out of sequence.

The sample chart below shows all French courses taught at the university and the learning goals targeted in each course.  By constructing such a chart, a department can see if there are deficiencies for any particular learning goal, or if presentation and acquisition of a necessary learning goal is out of sequence.  For example, if a higher level course requires a certain degree of writing proficiency, but the prerequisite to the course is not organized to bring students to that level for the particular learning goal (writing competency level), then students may be unprepared. The scope and sequence of courses may need to be revisited.
MCLL – French
	COURSE
	Learning Goal 1
	Learning Goal 2
	Learning Goal 3
	Learning Goal 4
	Learning Goal 5
	Learning Goal 6

	French 101 – 202
	(
	
	
	
	(
	

	French 301
	(
	
	
	(
	(
	

	French 302
	
	
	(
	
	(
	(

	French 306
	
	
	
	(
	(
	

	French 307
	(
	
	
	(
	(
	

	French 311L
	
	
	
	
	(
	

	French 312L
	
	
	(
	
	(
	

	French 313L
	(
	
	
	(
	(
	

	French 338
	
	(
	
	
	(
	(

	French 355
	(
	
	(
	(
	(
	

	French 401
	
	
	
	
	(
	(

	French 408
	(
	
	
	
	(
	(

	French 420
	
	
	(
	(
	(
	

	French 430
	(
	
	
	(
	(
	

	French 440
	(
	
	(
	
	(
	(

	French 485
	
	(
	(
	
	(
	

	French 494
	
	
	(
	
	(
	

	French 495
	(
	
	(
	(
	(
	(

	French 540
	
	
	
	
	(
	

	French 594
	(
	
	
	
	(
	(

	French 595
	(
	(
	(
	(
	(
	(

	French 599
	(
	
	
	
	(
	

	French 699
	(
	
	(
	
	(
	(


STEP 4.  CHANGES MADE IN RESPONSE TO ASSESSMENT DATA (Note: although the Mission, learning goals, and performance measures used in these examples are actual Modern and Classical Languages and Literatures Department materials, the “deficiency” given below was created by the author.)
Once the department has gathered data on a specific learning goal, necessary modifications can be made (and reported).  An example is given below.

	STUDENT LEARNING GOAL 1:  Increase ability to communicate at appropriate level and in appropriate mode in the target language
	Modifications Made

	Deficiency:  After final exams were administered to all graduating seniors in Spring 2008, it was discovered that 31% had failed the oral proficiency exam.
	For French 101 – 202 added an additional “Oral Emphasis” section to the curriculum, including 5 oral presentations per semester plus one-on-one final oral exam with instructor.
	Students surveyed regarding their experiences in oral proficiency in the curriculum
	“French Table” instituted every Wednesday in the UC to improve proficiency in an informal atmosphere.
	Conversation Partner/Tutorial Program, “Mes Amis” instituted, which matches French-speaking international students with French majors.
	Department created special partnership with Study Abroad office to encourage more students to study overseas in Francophone countries, even for short-term sessions.  Will expand outside of France to include Quebec, and French-speaking Caribbean and Africa. (see Student Learning Goal 2).


5.  FUTURE plans for continued assessment
Once progress has been made with respect to (a) writing a mission statement, (b) listing learning goals and linking them to performance measures, (c) implementing the measures, (d) collecting assessment data, and (e) making necessary modifications, the department needs to make plans for future modifications and assessment?  Has your work on assessment changed the focus or direction of the department?  With respect to assessment, are there changes in what the department will assess in the next round? Assessment is an ongoing process and each department needs to formulate a plan for continuing the beneficial practices they have started.
	MODERN AND CLASSICAL LANGUAGES AND LITERATURES: FUTURE PLANS FOR CONTINUED ASSESSMENT

	In light of the data obtained…



	MISSION STATEMENT

	The Department of Modern and Classical Languages and Literatures (MCLL) makes an essential contribution to the University’s mission, particularly in the areas of international and interdisciplinary education and in the Liberal Arts.  Central to our departmental goals is developing competence in a second language.  The Department of MCLL features course offerings in language, literature, culture, linguistics, critical theory, and pedagogy, as well as opportunities for study abroad.  Students engaged in these will:

· achieve the language skills requisite for study or work abroad; 

· understand how speakers of various languages construct meaning; 

· achieve some critical understanding of their native language; 

· encounter the literature and cultures of peoples around the globe—historical and contemporary; 

· analyze and appreciate literature; 

· develop critical thinking skills; 

· gain a critical understanding of the centrality of languages and literatures in reflecting and constructing a view of one’s own and other cultures; and 

· learn to see language as a reflector of reality. 

In addition, the faculty’s research enhances its teaching and students’ learning environments.  A central focus of the departmental mission is the enrichment of student learning experience and cultural understanding of the wider community.



	DEPARTMENT OBJECTIVES

	1.  Offer courses in language, literature, culture, linguistics, critical theory, and pedagogy.

	2.  Provide opportunities for study and/or work abroad.

	3.  Conduct research on the contribution and incorporation of teaching of culture in the modern and classical language curriculum, as well as other topics that will enrich students learning experience.

	STUDENT LEARNING GOALS AND MEASUREMENT TOOLS

	
	Placement 

Exam 
	Proficiency Exam
	Project/ Portfolio
	Major 

paper
	Oral 

Interview
	Exit Survey

	1.  Increase ability to communicate at appropriate level and in appropriate mode in the target language
	(
	(
	(
	(
	(
	

	2.  Live and study in a country where English is not the dominant language and where the cultural practices and expectations are different from those to which our students are accustomed.
	
	
	
	
	
	(

	3:  Develop critical thinking skills, particularly the ability to write critically about literature, culture, and history of a different part of the world.
	
	
	(
	(
	
	

	4.  Increase critical understanding about how language works—their own as well as the target language
	
	
	(
	
	(
	(

	5.  Study in a diverse international community of faculty and students.
	
	
	
	
	
	(

	6.  Understand centrality of language and literature in constructing cultural view.
	
	
	(
	(
	(
	(

	RESULTS AND MODIFICATIONS

	Learning Goal 1—In Spring 2008, 31% of graduating seniors failed the oral proficiency exam
	Courses French 101 – 202 added an additional “Oral Emphasis” section to the curriculum, including 5 oral presentations per semester plus one-on-one final oral exam with instructor.
	Survey of students taken to ask their opinion of the weakness of curriculum in regards to oral proficiency
	“French Table” instituted every Wednesday in the UC to increase oral proficiency in an informal atmosphere.
	Conversation Partner/Tutorial Program, “Mes Amis” instituted which matches French-speaking international students with French majors.
	Department created special partnership with Study Abroad office to encourage more students to study overseas in Francophone countries, even for short-term sessions.  Will expand outside of France to include Quebec, and French-speaking Caribbean and Africa. (see Student Learning Goal 2).

	APPENDICES (attached)

	1. Written Proficiency Exam

2. Scope and Sequence

3. Rubric for Oral Proficiency Exam

	MODERN AND CLASSICAL LANGUAGES AND LITERATURES: FUTURE PLANS FOR CONTINUED ASSESSMENT

	In light of the data obtained on learning goals 1 and 2 and the modifications that followed, MCLL plans to focus on assessment of learning goals 3 and 4 in the next two years. The changes made to improve students’ oral proficiency (learning goal 1) will be assessed once the cohort of entering students has progressed through their first two years of language study.
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