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A Decade of General Education Writing Assessment

The spring of 2024 brings the conclusion of the 10™ year of the University-wide, Program-level Writing
Assessment (UPWA). Although the UPWA is now normed as expected practice for seasoned writing instructors
at UM, some will remember that the launch of the UPWA brought with it important changes to academic
policy. With the UPWA came the newly named Intermediate Writing Course and Advanced Writing Course as
General Education requirements. These changes triggered new developments in writing course review
procedures and gave campus a process through which writing assessment could be gently integrated into the
lived classroom experience of all students and teachers of Intermediate Writing courses. In a very visible,
practical way, the UPWA — despite its relatively unappealing acronym — became the friendly face of an
accessible, manageable, iterative, and persistent assessment process.

This 10-year report will offer a history of the assessment’s development, an overview of the current processes,
followed by discussion about what has changed. It also includes a long-term comparative overview of data
trends as well as the results of the 2024 student survey. Although plenty has changed in the last decade, the core
of the UPWA has continued to be consistent, purpose-driven, and stable. It is a healthy, mature assessment
process that continues to inspire strategic, empathetic teaching, which leads to curious, agile undergraduates
who know how to figure out what they think — and can tell you all about it in writing.

Since the beginning of the UPWA, we have collected 6,491 papers from students. We have read, discussed, and
scored 1,263 paperst. And we have created formal professional development conversations for approximately
427 faculty, staff, and graduate students? that often led organically to other conversations, collaborations, and
events. The program has created — and continues to create — a robust, continued conversation about writing
across the curriculum at all levels at UM. The professional development delivered during the annual workshop
and the fall symposia offer instructors carefully facilitated explorations of the complexities of teaching writing,
connection to their peer instructors across the disciplines, and practical, useful guidance designed for direct use
in their own classrooms.

Ten years of UPWA data and conversations shows us that undergraduate writing instruction at UM is
exceptional. UM’s teachers understand the complexity of assigning and assessing writing. Our instructors are
curious about their students and the way they learn through writing. They give multiple rounds of feedback on
papers and know how to show students what is working well rather than just what needs to be changed. They
read and re-read revisions and work flexibly to help students meet the sometimes-unexpected feelings that come
with writing into new scholarly spaces. And perhaps most importantly, they have learned how to reach out to
colleagues and campus resources for conversation when they confront a particularly sticky situation regarding
student writing and assessment.

Over time, we have confronted a variety of crossroads. Early on, we had to ask ourselves, how can we leverage
the full professional development potential of the UPWA, while also providing enough usable scoring data?
Which of the two is more important: scoring papers or offering faculty development? And then, later, we
revisited our mission by asking, what do we value? Should the rubric be used as a classroom tool or only for
assessment in the workshop? Does a single holistic writing score tell us useful information about writing? What
happens if that score is listed on the UM data dashboard? What does it represent about writing at UM? Can we
add a qualitative score? We’ve worked through outgrowing the use of an LMS to collect submissions and got
past a well-meaning error made by a print manager that led to the loss of a whole semester’s writing samples.
We figured out how to continue the assessment via zoom and Submittable during COVID and dove head first
into conversations about Generative Al and writing by exploring Al-generated samples during the 2023
workshop.

1 And many of these papers were each read two or three times
2 Each year, we have some faculty and staff return to attend the Writing Assessment Workshop, so our recorded 427 participants
includes overlapping data.



But through all of this, so much has stayed the same. We have been lucky to have a dedicated core group of
instructors who have attended almost event and many more supporters who do not come to the workshop, but
reach out and keep in touch about the assessment’s progress. We have, by absolute popular demand, kept up
with reading hardcopies of the student essays. We have continued to offer a lovely, wraparound, catered event
for graduate students, staff, high school teachers, dual enrollment teachers, and instructors of writing across
disciplines. Each year, the spring event is filled with interesting, inspired discussion about the complexities of
assessing writing. And every year, new participants are earnestly surprised that their experience was filled with
unexpectedly rich, deep, fun conversations. This has, despite what most of us would expect from something
called a “writing assessment workshop” consistently been simply good, nerdy, academic fun.

A robust, stable writing curriculum is one of the surest ways to protect the humanities in higher education. The
General Education Writing requirements at UM guide curricula that teach and assess the kinds of critical skills
necessary for undergraduate students to develop agility in academic, personal, and civic spaces: curiosity,
inquiry, research, analysis, creativity, and when things go especially well — a gratifying sense of having thought
deeply, communicated clearly, and learned something important about the self and how it relates to the world.



History & Overview

The University-wide Program-level Writing Assessment (UPWA) assess student writing from Intermediate
Writing Courses across the curriculum at University of Montana’s Mountain Campus, Missoula College, and
Bitterroot College. Intermediate Writing courses are part of the General Education Writing Requirement.
Intermediate Writing Course status is awarded by the ASCRC Writing Committee based upon a course
application; the proposed course must meet the required Intermediate Writing Course Guidelines (Appendix A).

The UPWA was approved by the Faculty Senate in Fall 2013 and replaced the Upper-division Writing
Proficiency Assessment on the UM-Missoula campus. The current assessment provides relevant information
about student writing proficiency by assessing and scoring student-revised papers from Intermediate Writing
courses using a Holistic Scoring Rubric that was developed locally by faculty members. All sampled papers
have come from courses that have Intermediate Writing Course status and because Intermediate Writing
Courses are a General Education Writing Requirement, the UPWA offers insight into academic work happening
at the heart of students’ overall education at UM.

Overview of the UPWA Annual Cycle

The annual UPWA cycle is one of the things that helps make it a unique writing assessment in higher education.
The annual cycle consists of three core overlapping elements that allow us to collect and observe timely data.
Each academic year, there are two submission periods for student work (the end of fall and spring semester), a
spring Writing Assessment workshop, and a fall Writing Symposium.

DT Spring
Fall Writing
Symposium Assessment
Workshop

D 4 Data [

analysis

Assessment Cycle Changes Over Time

Early in the UPWA, we attempted to collect student essays during the same semester they would be assessed.
Our thinking had been that the writing from the semester would offer more timely information. However, that
lead to a short timeline for submissions and made it difficult for students to submit revised work. Ultimately, it
led to low submission rates and we abandoned the effort. Eventually, we decided not to assess work in the same
semester it was collected. Currently, each spring report includes information from two different time frames: It
includes scoring information from the spring assessment workshop which focuses on work from the previous
year. It also includes up to date student survey information. For example, the 2023 report included survey data
from 2023 as well as writing assessment data from 2022. Although this might not be ideal as a long-term
research project, it works well as an assessment model because we have a consistent writing sample as well as
recent information about student experiences in their classes.

Spring and Fall Student Participation Overview
At the end of each fall and spring semester, all students in Intermediate Writing (IW) courses take a short
survey and submit their work to the UPWA via a secure Submittable link. The success of this part of the process



relies heavily on bridge-building, campus collaboration, and communication between the UPWA Coordinator,
the course instructors, and the students. Communication about the UPWA begins two weeks before the semester
begins, when the coordinator reaches out to all IW teachers to 1) remind them that they are teaching an IW
course, 2) offer background and links to information about the UPWA, 3) share instructional resources, 4) share
language for them to include on their syllabi and Moodle page.

By mid-semester, the coordinator creates a survey and a new submission form in Submittable; each semester
has a unique submission link for tracking purposes, but the survey and submission language are identical. The
submission portal assigns a code to each paper so that samples can be reviewed confidentially. Toward the end
of the semester, the coordinator receives a list of student emails from the IW courses from the Registrar’s Office
and sends the students a short, friendly email about the upcoming UPWA submissions deadline.

Because we encourage students to submit revised work, the submissions link is opened two weeks before the
end of the semester and left open until one month after classes have ended. During this time, the coordinator
writes back and forth with students who have questions or issues with their submissions, and sends a series of
reminders as the deadline for submissions approaches.

Submission Logistics Changes Over Time

Technology limitations and opportunities guided changes to our process for collecting student submissions. At
the beginning of the assessment, Moodle was used to collect the student papers. Right from the start, it was a
cumbersome, work-intensive application of the LMS and was only made possible by the generous work of
computer science professor, Doug Raiford, who helped us create the process on the front end and also export
the submission data in a format that could communicate with Banner. Over time, and as personnel changed, we
lost the ability to merge the Moodle data output with student Banner information and became unable to generate
some of the demographic analysis. Ultimately, once Submittable configured its UM two-step identification
process, we moved to that platform for the secure collection of student writing. Submittable allows for easier
user experience for both the coordinator and the students, and generates data reports in more flexible formatting.

Annual Spring Writing Assessment Workshop Overview

The Spring Writing Assessment Workshop (WAW) is a pedagogical conversation about writing that is
facilitated though a lens of professional development and which results in data for the UPWA. In order to
prepare for the assessment workshop, the UPWA Coordinator chooses a selection of essays through the use of a
random number generator. The coordinator then reviews the selected work to remove submissions that identify
the student, course, or instructor in any way.

The WAW is a regional day-long assessment workshop open to faculty, new writing teachers, graduate teaching
assistants, high school teachers, and dual enrollment teachers. Following a brief norming session, and hearty,
cross-disciplinary conversations, participants independently and then collectively score and code the writing,
resulting in data that can make observations about writing practices in Intermediate Writing courses at UM.
Analysis of quantitative and qualitative data from the WAW then guides the development of the Fall Writing
Symposium, a faculty development event focused on practical problem-solving in the higher education writing
classroom.

Spring Writing Assessment Workshop Changes Over Time

The format of the Writing Assessment Workshop is one of the sites of the most change over time. In the early
days of the UPWA, the spring event was called the Spring Writing Retreat. The retreats of the early years were
held in beautiful spaces — the Double Arrow Resort in Seely Lake, Shadow’s Keep restaurant in Missoula, and
the Canyon Club in the Washington Grizzly Stadium. The retreat format lasted from 8am-4 pm and had



breakfast, lunch, and snacks catered throughout the day. Eventually, budget constraints, campus interest, and the
core direction of the assessment shifted, and led to the current format where participants meet from 9am-3pm
and the emphasis is on professional development rather than scoring output.

Another major change in the WAW over time was the process by which a paper score was determined. In
response to feedback from previous workshops, in 2018, the coordinator shifted the scoring process from full
consensus scoring to double-blind scoring. In the consensus scoring model, a table group received a packet of
10-15 essays. Each reader read every essay and assigned a score, then the group discussed the scores until they
were able to reach a consensus for each essay. This process required 5-7 copies of each essay and while the
conversations were sometimes constructive, many participants felt they were laborious and encouraged debate
even about essays that had near consensus from the initial score.

In the double-blind model, each table group still received one packet of 10-15 essays but each essay was read by
only two readers. Each reader assigned a hidden score but did not include his/her name. Once all the papers in
the stack had been read, a group member compared the two anonymous scores; if those scores matched, it was
considered a consensus score and that paper was done. When the two scores didn’t match, a third reader acted
as a tiebreaker. Papers that required a tiebreaker could be discussed by the group or the third score could just
help it reach consensus. Any other difficult or confusing paper could be brought to the group for conversation.

If a group couldn’t decide on a score, they would just pass it to another group.

Double-blind scoring was a success. Many papers were scored quickly without discussion, while the more
challenging papers were identified by the group leading to more focused discussions. Also, because the initial
scores were anonymous, readers were able to discuss the writing traits without feeling defensive (on their own
or their discipline's behalf). The scorers could choose to personally defend the piece or not. It also left space for
readers to just change their minds in the context of the conversation. Finally, and perhaps most unexpectedly,
readers took pleasure in finding out that their scores were in agreement, which relieved tension around the more
challenging papers and also encouraged a more genial, open connection between table members. Readers
enjoyed the suspense of “the big reveal” of the scores, they reported feeling as though the process moved more
quickly, and that they had more time to think. However, the most important reason is that it more directly
supported our goal of offering constructive professional development for participants through conversation
about our diverse writing assessment lenses. The new process allowed each group to identify the papers that
would generate rich conversation while also allowing the group to recognize the moments when they’re on the
same page.

Annual Fall Writing Symposium Overview

The Annual Fall Writing Symposium is designed to foster a shared conversation about the teaching of writing
across disciplines. Specifically, the topic each fall is drawn from observations and insights from the previous
spring’s workshop and subsequent analysis of the scoring data. The explicit goal of the event is to find practical
applications for locally generated questions about writing. For example, if the UPWA data shows a trend toward
weakness in organization, the Fall Symposium will focus on how to teach organization. If the data shows
weakness in information literacy, the Fall Symposium with teach instructors how to understand, teach, and
assess the Information Literacy outcomes. Although the Fall Symposium always attends to one specific
question, the power of the event lies in the diverse, cross-campus conversations that feed into more general
philosophical and logistical questions about writing in higher education.

Fall Writing Symposium Changes Over Time

The format of annual Fall Writing Symposium is one thing that has changed little over time. Each fall, we
gather together instructors of writing to learn about a topic directly related to challenges they might be facing in
their writing classes. Examples of symposium topics over the years include: how to teach toward revision (and



how to teach students how to revise), how to teach students how to organize their thinking in writing (this has
been taught more than once!), how to design strong writing assignments, how to know how (and when) to revise
writing assignments, how to use the UPWA rubric as a tool for teaching and assessment, how to understand,
teach, and assess information literacy, how to teach students to write effective introduction, conclusions, and
transitions.

2023-2024 UPWA Cycle

Each UPWA cycle spans parts of three academic years. The fall symposium is built from the previous spring’s
assessment workshop, which draws from papers submitted at the end of the two most recently completed
semesters. Here, the Fall 2023 symposium stems from the Spring 2023 Workshop, which drew from papers
submitted at the end of Spring 2022, and Fall 2022.

2023 Fall Writing Symposium

Data analysis of the qualitative data and feedback from the spring 2023 UPWA workshop indicated that
students were struggling with very basic work in finding and citing sources. Scorers wondered if this had to do
with the worldwide conversation about Generative Al or the continued consequences of the pandemic.
Whatever the cause, the group thought perhaps that instructors would appreciate a conversation about how to
redirect student attention back to the resources curated by the Mansfield Library.

The 10" annual Fall Writing Symposium, Teaching Students to Find and Cite Research, was held on Tuesday,
November 14 from 1-2:30 in UC 225. The event focused on supporting faculty as they teach students to find,
integrate, and cite sources. Hosted by Natalie Bond (Mansfield Library) and Amy Ratto Parks (Writing Center),
participants learned concrete strategies for teaching research skills in higher ed and had time to discuss and
problem-solve issues from their own courses. Throughout the event, the conversation revolved primarily around
how to get students to value and invest in the work that needs to be done in order to find, integrate, and cite
sources for academic assignments.

2024 UPWA Data & Data Trends Over Time

2024 Spring Writing Assessment Workshop Paused

In communication with campus stakeholders, we decided to pause the assessment of writing samples and the
spring 2024 Writing Assessment Workshop did not take place. Given the UPWA’s vital role in the UM
assessment report, it was agreed that the coordinator would instead support the processes of the year 7
accreditation analysis, reporting, and site visit. However, writing samples were still collected from students in
all Writing Across the Curriculum courses and therefore, the survey data is reported below.

2023-2024 Submission Participation

During the fall of 2023, 33 instructors from 15 programs taught 35 sections of Intermediate Writing. In the
spring of 2024, 30 instructors from 14 programs taught 41 sections of Intermediate Writing. While broad
disciplinary stratification lends itself to strong cross-campus connections, it can also lead to pedagogically
isolating situations; many people teaching Intermediate Writing courses do not have colleagues in their
department with whom to collaborate, share, or problem-solve. In recent years, these faculty were more
pointedly invited to the Fall Writing Symposium and Spring Writing Assessment Workshop.

In the spring 2023, 34% of students in Intermediate Writing courses submitted work to the UPWA. During
the fall of 2023, 35% of students in Intermediate Writing courses submitted work to the UPWA.



Submission Participation by Over Time
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At the Writing Assessment Workshop, scorers read each essay and give it a score between one and four. A
score of one represents novice-level work while a four represents advanced-level work. The complete UPWA

scoring rubric is available in Appendix D.

Score Point % of sample
2014 2015 2016 2017 2018 2019 2020 2021 2022 2023
1-1.5 5% 5% 14.58% 9.86% 6.67% 11% 8% 5% 0.90% 11.46%
2-2.5 50% 50% 49.30% 42.96% 41.48% 45% 36% 29% 36.70% 38.54%
3 27% 31% 24.30% 34.51% 37.04% 28% 45% 55% 44% 32.29%
3.5-4 16% 8% 8.30% 12.86% 14.81% 15% 11% 11% 18.30% 14.58%

Score Point Distribution
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Over time, these distributions have shifted slightly. Although each year’s data shows a relatively consistent (if
steep) bell curve, the dominant scores shifted from a 2 to a 3, then moved back to a 2 in 2023. Between 2014
and 2019, 2-2.5 was the dominant score, though the trend was moving toward more students scoring in the 3-4
range. The data from 2020 and 2021 show an interruption in that trend at both the lowest and highest score
points. The papers in the lowest category showed positive improvement, moving from 11% to 8% to 5%, which
demonstrates the fewer students were writing at the lowest threshold. However, in 2020 and 2021, fewer essays



were scored as a four; the percentage dropped from 15% to 11% in 2020 and stayed there in 2021. Some of this
shift may be attributable to Covid interruptions to school in general. In 2021 and 2022, the shifts at the high and
low ends were also notable. Less than 1% of students (specifically, only one paper of the 109 scored) received
the lowest score. Conversely, 18% received a score of four, which is the highest percentage of four scores in the
history of the UPWA.

In 2023, the score point distribution returned to pre-Covid patterns with the most student papers scoring in the 2
and 3 range. It is possible that the some of the change in score point distribution was connected to the shift in
the group of scorers. In 2021 and 2022, the scorers were a small group of long-term, experienced scorers. In
2023, the process returned to training new scorers during the scoring event.

Qualitative Data Over Time

At each Writing Assessment Workshop student papers are coded for strengths and weaknesses. Scorers are
instructed to give a paper a strengths or weaknesses code as a part of a holistic scoring method. Not every paper
receives a code (scorers can choose “none” if they do not see a strength or weakness), and some receive more
than one code. Scorers are instructed to add these comments when something stands out to them in the writing.
Scorers use the following codes to score papers: ideas (ID), organization (OR), information literacy (INF),
writing style (WS), and grammar, usage, and mechanics (GUM).

In 2023, the number of codes across reviewers stayed steady, but the number of comments per essay increased
slightly.

Total # of Codes
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We review the number of codes and the number of codes per essay because the behavior of assigning codes
offers possible insight into the kind of attention scorers use while reading essays. Over a span of years, the
qualitative comments have not demonstrated the same equanimity in observation from scorers. The table below
shows the distribution of strength and weakness codes for the last seven scoring sessions. In 2015 and 2016,
scorers were very dominantly commenting on the weaknesses in student writing. By 2018, the distribution of
comments also moved toward 50/50, however, in 2018 there were the lowest number of comments made — only
one comment per every two essays (though they had a good balance of strengths and weaknesses). By 2020,
scorers were making an average of 2.5 comments per essay and the distribution of those comments was
approaching 50/50. By 2021 and 2022, the trend had fully reversed, with more strengths noted than weaknesses.
. In 2023, qualitative distributions began to converge once again, perhaps mirroring the score point trend that
included more papers in the 2-3 range.

Qualitative Distributions Over Time
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Collectively, this data suggests that some important things are beginning to happen for the overall character of
writing instruction at UM. Not only are scorers demonstrating a consistent ability to use a holistic rubric to
assign a numerical score, but the dramatic rise in qualitative comments also speaks to their ability to identify
writing concepts at work within student writing — and they are noticing strengths in the work as well as
weaknesses. When teachers are able to use consistent language to describe what works well and what doesn’t
work well in student writing, they are more likely to offer clear direction for revision. Clear direction not only
makes it more likely that a student will revise the paper, but (perhaps unexpectedly) it also improves the morale
of the teacher, who would also like to see strength and revision in their students’ work. During the past two
years, the rich experience of the scorers could have also impacted this increase; these readers have spent many
Writing Assessment Workshops learning to identify the strengths of a piece of writing.

UPWA Student Survey 2015-2024

2024 Student Survey Data

Because drafting, feedback, and revision are at the heart of a strong writing process, these practices are
structured into the requirements of all Intermediate Writing courses at the University of Montana. Intermediate
Writing courses require the instructor and students to commit to feedback and revision in writing throughout the
course. In order to submit work to the UPWA, students first take a brief survey that asks them to comment on
classroom activity, use of campus resources, and their ideas about writing. The list of survey questions can be
found in Appendix B.



Revisions

Instructors of Intermediate Writing courses agree to require revision as part of the course. Students are asked to
submit a piece of writing that has been revised, but we cannot know for sure whether they are, in practice,
required to revise, or if the writing they submit has actually been revised. Data from the survey shows that in
2024 97% of students report that they revised the writing they submitted for assessment. 70% reported revising
more than once before submitting their work.

# of 2017 | 2018 | 2019 | 2020 | 2021 | 2022 | 2023 2024
Revisions
Once 32% | 42% | 34% | N/A | N/A | 28% 31% 27%
Twice 11% | 24% | 33% 28% 33% 32%
2+ 18% | 20% | 19% 41% 34% 38%
None 39% | 13% | 12% 3% 2% 3%

Feedback from Instructor

Instructors of Intermediate Writing classes agree to offer feedback on writing that will help guide students
toward revision. Results from the survey show that in 2024, 93% of students received comments from their
instructor on their writing and that 98% revised their writing at least once.

Library Resources and the Writing Center

Students are not required to use the Library Resources or the Writing Center, however, because these resources
are often integrated into course requirements at all levels at UM, the Writing Committee was curious about what
confidential, self-reported data might show about student behavior. Results from the survey show that 39% of
the students used library resources (e.g., electronic database, library website, librarian assistance) and 7%
visited the Writing & Public Speaking Center. (This percentage, a drop from the year before, could be in
response to a rise in Writing Center workshops conducted in Intermediate Writing courses. Next year, this
survey question will likely be changed to “connected with the Writing & Public Speaking Center” because
many received support from the Writing Center without physically visiting the space.)

Students’ Ideas about Writing

Research in Writing Studies reveals that student beliefs about writing can be a powerful influence on their
academic behaviors. The next set of survey questions explore these students’ beliefs about academic writing and
their own writing in academic spaces. Results from the 2024 survey show that 97% of students believe that
revision is an important part of the writing process. Finally, 92% of the students felt that their writing was
stronger at the end of the semester.

Student Al Usage

In the 2024 survey, we asked students whether or not they used generative Al on the paper they had submitted.
While 25% said yes, 60% said no and 14% said something in between. As higher ed navigates the world of
generative Al, this information is valuable in helping us frame out conversation with students. Knowing that
60% did not use it at all speaks directly to the campus curiosity about how many students are actually using gen
Al for their school work.

Students’ Self-Score Comparisons
The final question of the survey asked students to give their writing a score. Their options were:
(1) Weak: I don't think this is the best work, but this is what | have right now.



(2) OK: I think this work meets the expectations, but it's not my best writing.
(3) Good: I'm satisfied with this work, but I can think of specific ways | could have improved it.
(4) Great: I’'m happy with this work. I cannot think of other specific ways I could have improved it.

In 2024, the student self-scores followed a bell curve that nearly mimics the 10-year scoring bell curve (but

slightly overestimates their abilities).

Self-Score
1 1%
2 13%
3 63%
4 23%

This data becomes more interesting when it is compared with the actual scores the students received. Data show
that students underestimated themselves at the lower score levels (at 1 and 2) and overestimated their abilities in
the upper score levels (at 3 and 4). Because we did not score essays in 2024, here are the 2023 data for self-

scores compared to the readers’ scores.

Score % self-scored % reader scored
1 2% 11.46%
2 14% 38.54%
3 58% 32%
4 26% 14.58%
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Self-score vs Reader-score
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Over the past 10 years, the UPWA has succeeded in nurturing an academic culture that values writing as a form
of thinking and communication. The processes have remained stable enough to offer continued, reliable data,
but flexible enough to meet varying demands and even leave space for exploring new questions about student
thinking and behavior around writing. In the 2024 survey, it was fascinating to see that only 25% of the students
definitively said they used gen Al on the paper they submitted.



The UPWA remains at the center of change in the way UM faculty think about writing. As an assessment, the
UPWA has always been a project in assessing writing across the curriculum and in the spring of 2024, the
Writing Committee passed a motion to change Intermediate Writing to Writing Across the Curriculum and
Advanced Writing to Writing in the Disciplines. These changes not only communicate the purpose of these
courses to faculty, advisers, and students, but they connect our program here at UM with so many other Writing
Across the Curriculum programs across the country. As we look to the future, we will be working to integrate
the new language into our governing documents and review forms, while also taking steps to more carefully
showcase the UPWA in conferences and publications.
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I. Overview

The ability to write effectively is fundamental to a liberal arts education, essential to academic inquiry, and
important for student success in academic, professional, and civic endeavors. Composition and writing courses
at The University of Montana (UM) help students become adept at writing for a variety of audiences and
purposes. Effective writing both strengthens and is strengthened by an understanding of critical thinking and
information literacy. Students should learn to use writing as a means of finding, synthesizing, analyzing, and
evaluating information, retaining course material, and using that information and material in order to form and
express coherent thoughts and arguments.

Writing Requirements for Graduation

To fulfill the writing requirements at UM and to demonstrate writing proficiency, students should satisfy the
following four requirements in order:

1. Introductory College Writing
2. Intermediate College Writing
3. Advanced College Writing
The Advanced College Writing requirement can be fulfilled using the following options:

e One advanced college writing course (numbered 300-400), with a grade of C- or better defined by the
department and approved by the ASCRC Writing Committee, or

e Anadvanced college writing expectation defined by the department and approved by the ASCRC
Writing Committee

A. Introductory College Writing Course

The Composition Program seeks to advance the University's mission to pursue academic excellence in the
context of writing instruction. Introductory College Writing Curses facilitate students' achievements in
exploring and enacting rhetorical knowledge; critical thinking, reading, writing and research processes; and
knowledge of conventions. Writing is a powerful means of purposeful inquiry, communication, and action in
the classroom and in the world. (For current information, see:
http://www.cas.umt.edu/english/composition/curriculum.htm.)



http://www.umt.edu/facultysenate/committees/writing_committee/FAQs.php
http://www.cas.umt.edu/english/composition/curriculum.htm

B. Intermediate College Writing Course

These courses use informal and formal writing to enhance writing skills and promote critical thinking in content
areas. Information literacy is integrated into all general education courses approved for Group I: English
Writing Skills. Students are required to complete Introductory College Writing, unless exempted, prior to taking
An Intermediate College Writing Course.

C. Advanced College Writing Requirement by the Major

This writing requirement typically focuses on the student's major area of study. For this reason, faculty
members within specific disciplines develop courses or expectations based on the conventions for research,
analysis, and writing in their field.

Types of Acceptable Writing Tasks

Writing tasks may include formal and informal, graded and ungraded, and in-class or out-of-class exercises.
The range of possible writing tasks includes journal entries, case studies, blogs, e-portfolios, hypertext, lab
reports, free writing, annotated bibliography, essay, analyses, proposals, abstracts, reviews, field notes,
electronic postings, research papers, or proofs. For more ideas, contact the Writing Center.

I1. Guidelines

Writing requirements establish a logical progression of development as students move through the college
curriculum. Therefore, intermediate and advanced college writing courses have different outcomes. The courses
are reviewed and approved by the Writing Subcommittee and Academic Standards and Curriculum Review
Committee (ASCRC). Proposals for all writing courses and expectations should specifically address how they
will achieve the learning outcomes. Faculty who propose writing courses or are assigned to teach departmental
courses are encouraged to seek guidance from the Mansfield Library, the Writing Center, and other campus
resources. Specifically, collaboration with library faculty is encouraged for addressing information literacy.
Departments will determine the criteria for graders, if used.

A. Intermediate College Writing Courses

Students should plan to take the intermediate college writing course after completing the introductory college
writing course and prior to taking the advanced writing course specified by their major. Upon completing the
intermediate writing course, students should understand writing as means to practice academic inquiry and
demonstrate the ability to formulate and express opinions and ideas in writing. Upon completing the
intermediate writing course, the student should be able to:

1. Learning Outcomes

Use writing to learn and synthesize new concepts

Formulate and express written opinions and ideas that are developed, logical, and organized
Compose written documents that are appropriate for a given audience or purpose

Revise written work based on constructive feedback

Find, evaluate, and use information effectively and ethically

Begin to use discipline-specific writing conventions

Demonstrate appropriate English language usage


http://www.umt.edu/writingcenter/

2. Requirements for Approved Writing Courses*

Instructors must:

Limit enrollment to 25 students per instructor or grader (FAQ 8)
Identify course outcomes in the syllabus
Provide students with detailed written instructions, including criteria for evaluation, for all formal
writing assignments (FAQ 3)
Provide adequate instruction and require students to write frequently for specified audiences, purposes,
and genres

o Formal or informal

o Graded or ungraded

o In-class or out-of-class
Provide feedback on students’ writing and require students to revise and resubmit at least one formal
writing assignment (FAQ 3)
Require each student individually to compose at least 16 pages of writing for assessment(FAQ 5/6) over
the course of the semester
Base a significant portion (at least 50% of a 3 credit course or equivalent hours) of the course grade on
student performance on writing assignments (FAQZ2)
Incorporate information literacy into learning outcomes, instruction, and assignments

* Proposals requesting approval for writing courses that do not meet the requirements should include
justifications for these changes that address how learning outcomes will still be achieved.

B. Advanced College Writing Requirement

The advanced college writing requirement is defined for the major and may be met by either a course or an
expectation as articulated by the program. Upon completing the advanced writing requirement, students should
be more active, confident, and effective contributors to a body of knowledge and should understand the ethical
dimensions of inquiry. Upon completing the advanced college writing requirement, the student should be able

to:

1. Learning Outcomes

Identify and pursue more sophisticated questions for academic inquiry

Find, evaluate, analyze, and synthesize information effectively from diverse sources

Manage multiple perspectives as appropriate

Recognize the purposes and needs of discipline-specific audiences and adopt the academic voice
necessary for the chosen discipline

Use multiple drafts, revision, and editing in conducting inquiry and preparing written work

Follow the conventions of citation, documentation, and formal presentation appropriate to that discipline
Develop competence in information technology and digital literacy

2. Requirements for advanced College Writing Courses*

Instructors must:

Limit enrollment to 25 students per instructor or grader (FAQ 8)
Identify course outcomes in the syllabus



http://umt.edu/facultysenate/committees/ASCRC/subcommittees/writing_committee/FAQs.aspx#FAQ8
http://umt.edu/facultysenate/committees/ASCRC/subcommittees/writing_committee/FAQs.aspx#FAQ3
http://umt.edu/facultysenate/committees/ASCRC/subcommittees/writing_committee/FAQs.aspx#FAQ3
http://umt.edu/facultysenate/committees/ASCRC/subcommittees/writing_committee/FAQs.aspx#FAQ3
http://umt.edu/facultysenate/committees/ASCRC/subcommittees/writing_committee/FAQs.aspx#FAQ3
http://umt.edu/facultysenate/committees/ASCRC/subcommittees/writing_committee/FAQs.aspx#5
http://umt.edu/facultysenate/committees/ASCRC/subcommittees/writing_committee/FAQs.aspx#FAQ#2
http://umt.edu/facultysenate/committees/ASCRC/subcommittees/writing_committee/FAQs.aspx#FAQ#8

e Provide students with detailed written instructions, including criteria for evaluation, for all formal
writing assignments (FAQ 3)
e Provide students with tools and strategies for effective writing and editing in the major
e Require students to write frequently for specified audiences, purposes, and genres
o Formal or informal (FAQ 4)
o Graded or ungraded
o In-class or out-of-class
e Provide feedback on students' writing and require students to revise and resubmit at least one formal
writing assignment (FAQ 3)
e Require each student to individually compose at least 20 pages of writing for assessment (FAQ5/6) over
the course of the semester
e Base a significant portion (at least 50% of a 3 credit course or equivalent hours) of the course grade on
student performance on written assignments(FAQ 1)
e Incorporate information literacy into learning outcomes, instruction, and assignments

3. Requirements for Advanced College Writing Requirement not fulfilled by a Course**

e This approach to fulfilling the advanced college writing requirement should be designed to produce
learning outcomes similar to those described for advanced college writing courses.

* Proposals requesting approval for advanced college writing that do not meet the requirements should include
justifications for these changes that address how learning outcomes will still be achieved.(FAQ 9)

** Proposals requesting approval for advanced college writing that are not fulfilled by a course or combination
of courses must clearly articulate how the learning outcomes will still be achieved.


http://umt.edu/facultysenate/committees/ASCRC/subcommittees/writing_committee/FAQs.aspx#FAQ3
http://umt.edu/facultysenate/committees/ASCRC/subcommittees/writing_committee/FAQs.aspx#FAQ3
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http://umt.edu/facultysenate/committees/ASCRC/subcommittees/writing_committee/FAQs.aspx#FAQ3
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http://umt.edu/facultysenate/writing/FAQs#FAQ9

Appendix B: Student Survey Questions

I received feedback from my instructor on my writing submission.
True
False

How many times did you revise this paper?

Once

Twice

More than two times

I did not revise in response to my instructor’s feedback

I used library resources (e.g., electronic database, library website, librarian assistance) for this
writing.

True

False

I worked with the Writing and Public Speaking Center to support my writing.
True
False

Revision is an important part of the writing process for me.
True

False

Something in between

I used Al writing tools to support the writing | submitted. (NOTE! We don't care either way! We
cannot connect your writing to you or your class. We're just curious.)

True

False

Something in between

The subject of my writing submission is connected to my major or is a topic of personal interest.
True

False

Something in between

This writing submission is stronger than my writing from earlier in the semester.
True

False

Something in between



Appendix C: UPWA Holistic Rubric

TheUniversityof Montana — Missoula

University-wide Program-level Writing Assessment
Holistic Rubric

(Created by the ASCRC Writing Committee, Revised May 13, 2013)

Learning Outcomes for Approved Writing Courses

Compose written documents that are appropriate for a given audience or purpose

Formulate and express opinions and ideas in writing

Use writing to learn and synthesize new concepts

Revise written work based on constructive feedback

Find, evaluate, and use information effectively

Begin to use discipline-specific writing conventions (largely style conventions like APA or MLA)
Demonstrate appropriate English language usage

NookowhE

Score 4: Advanced

The texts show a strong sense of purpose and audience. Expression of ideas is articulate, developed, and well-
organized. These texts demonstrate a clear ability to synthesize concepts. The texts consistently show the
writer’s ability to evaluate and use information effectively. Writing style (word choice and sentence fluency) is
highly effective for the purpose and audience. The writer is beginning to use discipline-specific writing
conventions with general success. While there may be a few errors in grammar, usage, and mechanics, a strong
command of English language usage is clearly evident.

Score 3: Proficient

The texts show a clear sense of purpose and audience. Expression of ideas is generally developed and
organized. These texts demonstrate an ability to synthesize concepts. The texts show the writer’s ability to
evaluate and use information. Writing style (word choice and sentence fluency) is effective for the purpose and
audience. The writer is beginning to use discipline-specific writing conventions with uneven success. While
there may be some errors in grammar, usage, and mechanics, a competency in English language usage is
evident.

Score 2: Nearing Proficiency

The texts show some attention to purpose and audience. Expression of ideas may be vague, unclear, and/or
unorganized at times. These texts demonstrate developing ability to synthesize concepts. The texts reveal the
writer’s uneven ability to use information; use of information may be insufficient. Writing style (word choice
and sentence fluency) is sometimes ineffective for the purpose and audience. The writer shows minimal



knowledge of discipline-specific writing conventions. A basic control of English language usage is apparent,
even though frequent errors in grammar, usage, or mechanics may occasionally hinder understanding.

Score 1: Novice

The texts show little understanding of purpose and/or audience. Expression of ideas is confusing, minimal, or
irrelevant; the organization is illogical or weak. These texts demonstrate difficulty in synthesizing

concepts. The writer’s use of information is inaccurate, inappropriate, or missing. Writing style (word choice
and sentence fluency) is not effective for the purpose and audience. The writer shows little to no awareness of
discipline-specific writing conventions. Severe problems with grammar, usage, and mechanics show poor
control of English language and impede understanding.



Appendix D: UPWA Data Management Procedures

Background Information

The University of Montana University-wide Program-level Writing Assessment (UPWA) provides relevant
information about our Intermediate Writing curriculum by assessing and scoring student-revised papers from
Intermediate Writing courses. This is done using a Holistic Scoring Rubric. The assessment process offers
professional development opportunities for faculty and staff who are committed to improving student writing
proficiency at UM.

UPWA assessment data inform important decisions about teaching and learning; therefore, UPWA data should
be protected and shared only with appropriate stakeholders. This document provides stewardship procedures
for storing and providing access to UPWA data. Any new participant in UPWA data management should be
informed of these stewardship policies. This document outlines procedures applicable to UPWA data files.

Expected Data

Data Storage, Preservation and Retention

UPWA data is stored in Submittable cloud storage, which provides a secure location behind a UM login and
which allows for varied levels of appropriate access. Other UPWA related files (procedures, communications,
etc.) also are stored in UM Box.

The UPWA Program Assistant/Coordinator is responsible for stored data, backup and preservation. The UPWA
Program Assistant/Coordinator is also responsible for the overall and day-to-day management of the data.
Data are stored for a period of five years in order to facilitate purposeful, longitudinal benchmarks.

Data Sharing and Dissemination
UPWA data must be protected from unauthorized acquisition or disclosure as well as accidental or intentional
modification or loss. All sharing of UPWA data will happen in UM Box (e.g., not through email).
The following individuals should have full access (co-owner status) to UPWA data files in UM Box:
e UPWA Program Assistant/Coordinator
e Vice Provost for Academic Affairs
e Director of the Writing Center

In an effort to ensure UPWA data are used to inform decisions that improve teaching and learning, additional
stakeholders may be invited to view UPWA data files. For example, faculty should have access to the annual
UPWA report, and other partners may be given access to assist in data analysis.
A co-owner (listed above), may provide access (but not editing or downloading privileges) to appropriate
audiences. This can happen in two ways:
e A stakeholder may be granted non-editing access to a folder in UM Box. Privileges should be set up so
that data may not be changed or downloaded.
e A co-owner can create a url for a specific folder or file. This url can then be sent to stakeholders for
viewing of specific files.

Statement about Privacy and Confidentiality

The purpose of UPWA data collection is to improve instruction, but the collected data includes potentially-
sensitive student information. To ensure minimal exposure to potentially-sensitive information, the UPWA
Assistant/Coordinator will remove FERPA-protected information and other individually-identifying information
from the files before they are stored in UM Box.

Statement about Institutional Review of Human Subject Research



The mission of UM’s Institutional Review Board (IRB) is to ensure the protection of human participants in
research, maintain federal regulatory compliance, and facilitate research at the University of Montana. The
University's Federal-wide Assurance number is FWAQ00000078.

UM Policy 460 requires that all projects involving human subjects research be approved by the IRB when
UM faculty, staff, or students are engaged in the research. Grant applications for these projects also must show
evidence of IRB approval before they are processed by the Office of Research and Creative Scholarship. Please
contact the IRB if you have any questions about your research.

Resources Consulted

FERPA Exceptions Summary
http://ptac.ed.gov/sites/default/files/FERPA%20Exceptions HANDOUT _horizontal _0.pdf

North Carolina State University Libraries Elements of a Data Management Plan
http://www.lib.ncsu.edu/quides/datamanagement/how_to_dmp

University of Nebraska-Lincoln Data Management Plan Template
http://libraries.unl.edu/images/Services/Data_management_plan_template.pdf

University of Montana Institutional Review Board (IRB) for the Protection of Human Subjects in Research
http://www.umt.edu/research/compliance/IRB/

University of Montana University-wide Program-level Writing Assessment
http://www.umt.edu/facultysenate/committees/writing_committee/UPWA.php

*UM Box tips

e User must be online to use UM Box

e User should install Box for Office (on a PC)

e User should install Box Edit (on a PC or Mac) to be able to edit documents directly in UM Box to
ensure only one version exists.

o To edit directly in UM Box, click on the downward arrow next to the file. Select “Open with ...”
Edit the file and save.

e User must be inside a folder before inviting people to that folder

e User must set up his or her UM Box account with @umontana.edu before accessing

e User may share files with people who don’t have access to or prefer not to use UM Box by creating a url
and allowing “people with a link” to access the file


http://www.umt.edu/policies/Research%20Public%20Service/institutional.php
http://ptac.ed.gov/sites/default/files/FERPA%20Exceptions_HANDOUT_horizontal_0.pdf
http://www.lib.ncsu.edu/guides/datamanagement/how_to_dmp
http://libraries.unl.edu/images/Services/Data_management_plan_template.pdf
http://www.umt.edu/research/compliance/IRB/
http://www.umt.edu/facultysenate/committees/writing_committee/UPWA.php

